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Say hello!

Using iClicker, please briefly introduce yourself
with your name, your institution, and your course
area

(short answer)
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Why Belonging Matters

Improves academic performance:
Students who feel they belong engage more deeply and
achieve greater academic success.

Supports student retention:
A strong sense of belonging reduces isolation, stress, and
dropout rates.

Enhances student wellbeing:
Feeling included and valued improves mental health and
emotional resilience.

Builds inclusive classrooms:
Prioritizing belonging ensures all student voices are
respected and celebrated.

Fosters growth mindset:
Belonging encourages students to take risks, embrace
feedback, and continue growing academically.
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Using Grading Conferences to
Cultivate Belonging through Assessment

Jill Dahlman, PhD
Associate Professor of English
California Northstate University

March 25, 2025




The Origins of an Idea

e Backed up with grading led to reflection
o Why did | get into teaching? What did | like?
o Recollection of writing center days

e \Why do students ignore comments made on writing? Do they even look at the
comments?

e How can feedback become supplemental instruction?

e How can | make this feedback interactive and meaningful?



The move from “traditional grading”: Not even “the good,
the bad, and the ugly”

Stacks of papers...

————— Grading after hours
with a beverage?




What Wasn’t Working: Time

e Adjunct or a K12 educator
e Barely enough time to use the restroom

e \Wake, Coffee, Teach, Eat, Sleep, Repeat




What Wasn’t Working: Efficiency?

e Even with efficiency “helpers”

e Quick keys and comment libraries

e Recorded comments

But...are
students
listening?




What Wasn’t Working: The “One Way” Ticke
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What Wasn‘t Working: Not understanding...

HE JOURNAL “AN INTEGRATED APPROACH TO
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What Wasn’t Working: Passive Learning

If comments aren‘t accessed, and even if they are, no active, engaged
learning is taking place.



Something needed to change!




Grading Conferences!

An immediate hit
with studentsl!

A chance to talk
about the paper
and ask questions
(shy in class, no
fear of judgment)

Didn’t have to wait

Recognition
and and wonder about
Understanding the grade.

Students started to apply
what was learned in the
conference and self-correct
for the next assignment
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General Process

R

e Read the essay out loud

e Students take notes -

e No written feedback on a paper ahead of time (the conference is also a type
of shared “discovery”--Is this what you meant to say?)

e Sitting down with students to go over work: one paper and one student at a
time

e Students make (30-minute) appointments to come in (roughly equal to
amount of time spent grading an essay by hand and writing comments)




Conferencing: A Timesaver

Outwardly, it seems like it takes more
time, but the time it takes explaining
something to a student and having
them demonstrate their understanding
saves educators a LOT more time than
having to write the same comments
again and again and again (ad
nauseam).




Conferencing: Active Engagement and Learning

Remember this student? Look at this student!



Conferencing: Efficient

part * Explain/Suggest it. Instructor explains
i EFFECTIVE grammar, punctuation, style,
AEFF‘C'ENT i organization (the change)
Write it. Students write the

commentary they feel is important

Apply it. Students apply commentary to
subsequent revision or future
assignments




Conferencing: Personal and Positive

Personalized Learning: Tailored to individual student needs
based on their writing, what they do well, what skills they need
to practice.

Humanizing Feedback: Unlike generic written comments, a
conference allows for tailored feedback that addresses the
student's specific needs and questions.

De-mystifying Writing: Like students who come to office
hours to ask questions, a dialogue takes place that helps the
student to understand writing—many for the first time.

Building Relationships and Cultivating Belonging: The
Creates a Positive Learning Environment! one-on-one interaction helps build a rapport between the
Students who feel better about themselves and teacher and student, fostering a more personal and empathetic

their abilities are happier and more engaged. connection.




What Was Noticed

Better understanding for subsequent assignments v %
o Allowed for a reduction in assignments (from 6 to 4 in one class and
3 to 2 in another)

Students learned to self correct, even within the conference itself

Not “memorizing in the moment,” but rather applying and practicing

what a student has learned to make their writing better (this is what

writing is all about—not the discovery/rough draft; it's the revision, where
the rubber meets the road)

Grading for all students was done in a week (or less)

Chair was less grumpy about not meeting the 10-day deadline for all
grading...bonus!



Conferencing: Authentic Assessment

Real-Time : During the grading conference, a teacher can use
guided questions and prompts to help students think more
deeply about their writing. Questions like, “Can you explain this
idea more?” and “How does this paragraph help support your
thesis?” can help students clarify ideas and develop structure.

Modeling and Demonstration: Teachers can help model and
demonstrate effective writing strategies during a writing
conference. For example, “See this passage here? How could
we make this clearer? Maybe if we added some details?”
Demonstrating to formulate a solid topic sentence, thesis, or
conclusion are also ways to help students better understand
the writing process.




Conferencing: Differentiated Instruction that Leads to
Acceptance

Differentiation: Grading conferences enable educators to
meet students “where they are,” providing tailored instruction
that accommodates the diverse abilities and skill levels within a
general learning community.

Varied Approaches: The more personalized model of the
grading conference allows instructors flexibility for students
with specific needs or those requiring an adjusted pacing.

S v“,e\“‘" ; Varied Strategies: Different students might benefit from
' b alternative strategies in the writing process. During the
brainstorming process, for example, one student might use
outlining while another chooses a brain map. Instructors can
suggest different approaches and help with idea forming,
always working with a student and their individual needs.
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What the Students Noticed =

S

“In high school, they [the teachers] wouldn‘t turn you away, but for written comments,
we would need to go for clarification. With the grading conference, | was able to ask
questions and get a quick answer.” (Navya)

“It helped a lot. In high school, there was a lot of group work/group essays, and I‘'d need
to rely on my peers for feedback, and that's not the same as teachers. With a
conference, we can get clarification right away and get direction on where we could
take our papers next. It provides a new perspective. When | wrote the essay and turned
it in, | would think it's great, but with our conference, we were able to see where
changes could be made and get ideas to make it even better.” (Abby)

Thank you for doing these [grading conferences]. | always thought | was a bad writer. |
feel better about my abilities, especially when you explain how | can make my writing
stronger. (Skyler)



Conferencing: Empowerment and Motivation

Encouraging Agency: By involving students in
the feedback process, they feel more in control
of their learning and more motivated to improve.

Boosting Self-Efficacy: Positive reinforcement
and constructive feedback in a supportive
setting can boost student confidence in their
writing abilities.




Questions?

Jill.Dahlman@cnsu.edu

For K-12 questions on using Grading Conferences, please contact Piper Selden at
piperselden@agmail.com
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Emotion Theories MCQs >
Belonging Webinar 3/25

Hi! I'd like to create 10 multiple choice questions related to "Theories of Emotion" in
psychology for my intro course.

Hi! I'd love to help with that. Here's a set of 10 multiple-choice questions on Theories of Emotion, suitable for an introductory
psychology course. The questions cover core theories like James-Lange, Cannon-Bard, Schachter-Singer (two-factor), cognitive
appraisal theories, and basic emotion theory.

1. According to the James-Lange theory of emotion, what comes first in the emotional experience?

A. Conscious feeling of emotion

B. Simultaneous experience of arousal and emotion
C. Physiological arousal

D. Cognitive appraisal

Correct Answer: C. Physiological arousal

2. Which theory proposes that we feel emotion after interpreting the cause of physiological arousal?

A. Cannon-Bard theory
B. James-Lange theory
C. Two-factor theory

D. Basic emotions theory

Message Belonging Webinar 3/25
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9. Which of the following best illustrates the James-Lange theory?

. "l run because | am afraid.”
. "l feel afraid and | run at the same time.”
. "I feel afraid after | run away.”

o0 m >

. “I am afraid because | interpret the situation as dangerous.”

Correct Answer: C. “| feel afraid after | run away.”

10. Which of the following researchers is most associated with the two-factor theory of emotion?
A. William James and Carl Lange

B. Walter Cannon and Philip Bard

C. Stanley Schachter and Jerome Singer

D. Richard Lazarus and Paul Ekman

Correct Answer: C. Stanley Schachter and Jerome Singer

Would you like an editable version (e.g., Google Doc or Word format) or a version with distractors explained?

Message Belonging Webinar 3/25
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9. Which of the following best illustrates the James-Lange theory?

. "l run because | am afraid.”

. "l feel afraid and | run at the same time.”

. "l feel afraid after | run away.”

. “1 am afraid because | interpret the situation as dangerous.”

o0 w>»

Correct Answer: C. "l feel afraid after | run away.”

10. Which of the following researchers is most associated with the two-factor theory of emotion?

A. William James and Carl Lange

B. Walter Cannon and Philip Bard

C. Stanley Schachter and Jerome Singer
D. Richard Lazarus and Paul Ekman

Correct Answer: C. Stanley Schachter and Jerome Singer

Would you like an editable version (e.g., Google Doc or Word format) or a version with distractors explained?

Thank you, but not quite yet. Can you take the first five questions and make them application level in Blooms with a different named
character in each question?l

+ o
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Absolutely! Here's a revised version of the first five questions, rewritten at the application level of Bloom's taxonomy. Each one

includes a named character and a real-life scenario to apply the theory:

1. James-Lange Theory

After narrowly avoiding a car accident, Marcus notices his hands shaking and heart racing. He then realizes he feels afraid.
Based on the James-Lange theory, how did Marcus experience emotion?

A. He interpreted his environment and then felt arousal and fear simultaneously.
B. His fear caused the physiological reaction.

C. His physiological reaction led him to recognize he was afraid.

D. He evaluated the situation and chose to feel afraid.

Correct Answer: C. His physiological reaction led him to recognize he was afraid.

2. Two-Factor Theory (Schachter-Singer)

After finishing a high-intensity workout, Priya sees someone she finds attractive and feels her heart racing. She interprets her
arousal as excitement and interest. Which theory of emotion best explains Priya’s experience?

A. James-Lange theory
B. Cannon-Bard theory N2

l\/lessage Belonging Webinar 3/25
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Can you provide positive constructive feedback for each of the distractors please?

Of course! Here is positive, constructive feedback for each distractor option in the first five application-level questions—designed to
help students understand why an answer might seem plausible and how to refine their understanding.

1. James-Lange Theory — Marcus

Correct Answer: C. His physiological reaction led him to recognize he was afraid.

A. He interpreted his environment and then felt arousal and fear simultaneously.

—> Great thinking—this describes a common pattern in emotion, but it better reflects the Schachter-Singer theory, which emphasizes
both arousal and cognitive labeling.

B. His fear caused the physiological reaction.

-> This is a thoughtful choice and reflects an intuitive belief about emotion, but the James-Lange theory actually proposes the
opposite: the body reacts first, and the emotion follows.

D. He evaluated the situation and chose to feel afraid.

—> Nice effort—this reflects a cognitive appraisal theory, where interpretation drives emotion. In James-Lange, though, interpretation
comes after the body’s reaction.

2. Two-Factor Theory — Priya

Message Belonging Webinar 3/25
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Let me know if you'd like the next five questions rewritten at this level, too—or if you'd like a formatted version with feedback included
for student use (like for a quiz or review sheet).

Thanks for offering, but let's pivot now to my senior seminar course in behavioral
pharmacology. Can you give me clinical case study of a person with severe substance
use disorder with alcohol?

Absolutely—here’s a clinical case study of a person with a severe alcohol use disorder, written to align with upper-level coursework
in behavioral pharmacology. It includes behavioral, physiological, and psychosocial components suitable for classroom analysis and
discussion.

Case Study: David S. — Severe Alcohol Use Disorder

Background:

David is a 45-year-old male who presents to an outpatient addiction treatment center after being referred by his employer following a
workplace incident involving alcohol. He has been employed as a warehouse supervisor for 12 years but is currently on leave pending
evaluation and treatment. David is divorced, lives alone, and has limited contact with family. He reports a history of alcohol use
beginning in late adolescence.

Substance Use History:

N2
David began drinking at age 16 in social settings and gradually escalawed to daily use by his early 20s. Over the past 5 years, his

Message Belonging Webinar 3/25
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Diagnostic Criteria (DSM-5):

David meets at least 9 of the 11 criteria for Severe Alcohol Use Disorder, including:
- Consuming more alcohol than intended

- Unsuccessful attempts to cut down

- Significant time spent obtaining, using, or recovering from alcohol

- Craving

- Failure to fulfill work and family obligations

- Continued use despite social and interpersonal problems

- Giving up activities he once enjoyed

- Continued use despite knowledge of physical problems (e.g., liver issues)

- Development of tolerance and withdrawal symptoms

Withdrawal Symptoms:

David reports morning tremors, profuse sweating, nausea, and anxiety if he does not drink by mid-morning. He also describes
experiencing auditory hallucinations and confusion during previous detox attempts, suggesting a history of alcohol withdrawal

delirium (delirium tremens).
4

Message Belonging Webinar 3/25
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This is excellent! However, many of my students often miss two key criteria: Giving up
activities he once enjoyed and time spent obtaining using or recovering from alcohol. Can
you rewrite the case study to make David have only mild substance use disorder and
comorbidity with social anxiety with these two criteria included for the substance use
disorder? | want students to potentially miss the substance use disorder if they're not
paying attention to those two symptoms.

(B Memory updated

Great! Here's a revised version of the David S. case study, now reflecting a mild Alcohol Use Disorder (meeting only two DSM-5 criteria)
and comorbidity with social anxiety disorder. The two included criteria are:

- Time spent obtaining, using, or recovering from alcohol

- Giving up important social or recreational activities

These are subtly embedded to encourage students to read carefully and not overlook them.

Case Study: David S. — Mild Alcohol Use Disorder with Social Anxiety

Background:

David is a 28-year-old graphic designer who presents to a university counseling center after experiencing increasing anxiety in social
situations and concern about his reliance on alcohol to cope. He reports persistent discomfort in group settings, especially at work-related
events or networking opportunities. He lives with a roommate and has a small but supportive group of friends.

Presenting Concerns:

David reports that over the past year, he's begun drinking “a few drinks 1 st evenings” to “take the edge off” and help him sleep. On

Message Belonging Webinar 3/25
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Create a Belonging
Audit Checklist for

your Assessments
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Goal of This Activity

In this activity, you'll create a practical, personalized Belonging
Audit Checklist to evaluate and enhance your own assessments.
You'll leave with a ready-to-use Al-powered strategy to ensure
every student feels included, valued, and supported in your
classroom.
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Establish the Checklist Categories

1. Language and Tone (inclusive, welcoming wording)

2.  Accessibility and Format (readability, clarity,
variety of formats)

3. Representation and Relevance (examples and
content reflective of a variety of student
experiences)

4. Feedback and Personalization (encouraging,
personalized, growth-oriented)




A [Laimen |74 Belonging Audit Checklist: Detailed Considerations

@ 1.Language and Tone

e  Growth-oriented: Use language emphasizing student improvement rather than fixed ability or
competition.

e  Clear expectations: Instructions clearly communicate expectations without intimidating
language.

e Inclusive vocabulary: Avoid jargon or phrases that could unintentionally exclude specific student
groups.

e  Supportive framing: Assessment language explicitly conveys support, encouragement, and
belief in student potential.

e  Bias-awareness: Avoid phrasing that reinforces stereotypes or biases about students’ abilities or
backgrounds.



-

A [Laimen |74 Belonging Audit Checklist: Detailed Considerations

= 2. Accessibility and Format

) Multiple modalities: Offer assessments in varied formats (text, audio, captioned video) to
accommodate diverse learners.

e  Clear organization: Use bullet points, numbered steps, or headings to enhance readability.

e  Universal design: Ensure assessments are compatible with assistive technologies (e.g., screen
readers, speech-to-text).

e  Timing flexibility: Provide clear options for flexible timing or accommodations for students who
require them.

e  Consistent clarity: Instructions and formatting consistently help students navigate assessments

easily without confusion.
> iClicker
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Belonging Audit Checklist: Detailed Considerations

) 3. Representation and Relevance

) Diverse examples: Include scenarios, images, or examples reflecting varied identities, cultures,
and experiences.

e  Avoid assumptions: Eliminate references that assume universally shared cultural experiences
(e.g., popular TV, holidays).

e  Culturally affirming: Include content that explicitly validates and acknowledges diverse student
identities and perspectives.

e  Real-world connections: Create assessment tasks that students from all backgrounds can
connect to their lived experiences.

e  Student voice: Allow opportunities for students to incorporate their own identities and

experiences into assessments.
> iClicker



< Preview mode

© Published

Team name *

Your answer

Discuss as a team: What are some activities where you are regularly multitasking *
(e.g. listening to music while cleaning, catching up with friends on the phone
while driving, or checking messages in class)?

Your answer

From the list of activities above, which are examples of effective multitasking? *

Your answer

From the list of activities above, which are examples of ineffective multitasking? *

Your answer

What is one way you can immediately improve the quality of your sleep? *

Yoluir aneswer

G Copy responder link
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4| Belonging Audit Checklist: Detailed Considerations

¢-) 4. Feedback and Personalization

e  Strengths-based: Clearly identify and celebrate specific student strengths along with areas for
growth.

Constructive tone: Provide feedback that is encouraging, specific, and clearly actionable.

Personalized acknowledgment: Include individual acknowledgment of effort, improvement, or
unique contributions.

Growth mindset: Frame all feedback in terms of opportunities for continued learning and
development.

Clear support pathways: Offer explicit guidance on how students can use feedback to seek
additional support or resources.

> iClicker



A [Lame” Using Your Custom Checklist to Create an Al Prompt

Al Prompt

"l am a [course] instructor, and | currently have my students complete the following activity: [describe the
activity].

I would like to review how well this assignment fosters belonging according to the following criteria:
e Language and Tone: [Your checklist considerations]
e  Accessibility: [Your checklist considerations]
° Representation: [Your checklist considerations]

° Feedback: [Your checklist considerations]

Please review identify the strengths of the activity and where it could be improved to better foster belonging for my
students.”
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How are you feeling about fostering belonging after
today’s session?

(short answer)
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Name and Contact Information



